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THE PUBLIC SCHOOL AND THE WORLD COMMUNITY

CHARLES S. JOHNSON
Fisk University

The importance of the general theme
for this conference lies not so much in the
sudden and immediate dangers that face
us in the stalemate of peace in Europe, as
in a fact longer known to educators. That
simple fact is that if we are going to have
anything approaching a unified and toler-
ant and physically surviving world twenty
years from now, we must begin now
to fashion the mentalities that will de-
termine the organization and philosophy
of that world.

It is not a sudden and limited task, even
though the present emergency might sug-
gest it. For three generations, our history
and geography texts, our civies and polit-
ical science, our military training and the
flowery and chauvinistic oratory that has
passed itself off as patriotism, have con-
tributed to a kind of nationalism that has
dimmed our view of the rest of the people
of the world. :

The fact that the recent discoveries of
science have stepped us up a generation
ahead of our world consciousness does not
excuse us from the responsibility of the
present to reshape the attitudes of youth,
and bring them into line with the kind
of world in which we must find a way of
living more agreeably, or lose that world
and ourselves with it.

The children in your classes now are
the persons who will be helping to make
the decisions of the nation ten or twenty
years hence; and they are the ones who
will suffer from the mistakes of judgment
of the present elders.

. The United Nations Educational, Scien-
tific and Cultural Organization in its
charter pointed up a very vital theme
when it said that wars begin in the minds
of men and it is in the minds of men
that the defenses of peace are constructed.
The process of education now, notably in
the public schools, is the most basic and
lasting means of building into the minds
of men the defenses of peace—not any
hasty slogans, or trick publicity stunts of
high pressure salesmanship to which the
public has been too often exposed.

It is an interesting fact, also that in
talking about world-mindedness, interna-
tional relations, war and peace and power,
the most important elements that we can
get our hands on, think about and work
with, are those elements which we recog-
nize as human rights, fundamental free-
doms for all peoples, respect for personal-
ity and the dignity of the individuals. This
means that it is not necessary to make a
trip to Germany or England or Russia or

Africa in order to cultivate those qualities
that are most important in world citizen-
ship and in human understanding. We
can begin to do this right here at home,
and now.

You will ask how a teacher in a public
school in the south, and, particularly in a
Negro school, can go about developing
world-mindedness in the children, and
why? The rest of my remarks will be my
own attempt to answer these two ques-
tions.

(1) World-mindedness, to use the
phrase adopted by this conference, is just
another way of saying social-mindedness.
Pedagogical method has reached the point
of recognizing social-mindedness, social
acquaintance and social projects as the
most valuable and valid elements in edu-
cation and personality development. It
is short-sighted and even dangerous to
condition a child in the family to a self-
centered way of life. His very human
nature comes from his association and
acquaintance with others in his society.
The comparison carries over to the en-
vironment of the school. We are no longer
a village society, or even a national so-
ciety. Whether we are ready for it or
not, we are a world sociéty, and we do
not know our neighbors.

(2) One of the most common of our
educational tools is textbooks. Today
there is very little relationship between
what the textbooks say and what comes
to us as news through the press, or over
the radio. With no preparation for the
swift moving world events of which we,
as a nation are a part, we can expect as
response, in the reaction of our youth, only
the prejudiced or shallow reactions of
closed or empty minds.

The American Council on Education
became concerned about this a few years
ago and began a study of the textbooks
used in our schools. What they discovered
wes profoundly disturbing. There is bias,
both conscious and unconscious, in these
textbooks which have been the chief
sources of knowledge. There are signifi-
cant omissions of the very information
that could promote respect for other
peoples and cultures. There is slanting
of texts toward national military might as
if this were the most important factor in
international relations. There is overt and
overstressed nationalism, that blinds the
youthful readers to the really desirable
qualities of other nations.

. What is true of international relations
in these texts is also true of inter-group
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relations within the nation. Dr. Howard
E. Wilson of the American Council on
Education examined 267 elementary and
secondary texts in the social studies, biol-
ogy and literature for their treatment of
American minorities. He found errors
of omission of a most serious character.
The dignity and worth of the individual,
he found, was not given sufficient atten-
tion. Sociological data about group or-
ganization are neglected. Most writers
treat immigrants as “out-groups.” There is
too much emphasis on uniformity and
conformity in the concept of American-
ization, and not enough emphasis on
“diversity within unity.” The treatment
of Jews is inadequate and frequently in-
accurate. The tendency is to ignore the
Negro and his position in contemporary
society. Scientific data about race are
conspicuous by their absence, he said.
The Spanish-speaking minority is virtual-
ly ignored, Asiatic minorities are treated
inadequately and offensive generalizations
often occur.

° I cannot disregard in this connection a
‘history text used here in this school, by
an author in a local college which, in
dealing with the South and the Negro, in-
dulges in the kind of pallid condescension
about the place of the Negro population in
the region, and the humorous sneers about
the reconstruction period, which he thinks
the region expects. But he ignores the im-
portant contribution of Negro labor itself
to the building of the South’s civilization,
not to speak of the cultural contributions
on the folk level or the more sophisticated
level. Surely it would be permissible to
speak respectfully of the contribution of
Negro labor even in the South if one had
a real sense of history.

If it is impossible to get a type of
textbook treatment within a region that
permits mutual respect; it is understand-
able how difficult it is to get such treat-
ment on an international level. It is pos-
sibly true, as one author (Stephens) noted
in discussing nationality and history, “that
school histories have usually been written
by people who knew very little history,
and have thought it necessary to provide
strong meat for little minds.”

The present inadequacies of school texts,
however, do not excuse the teacher from
the obligation to acquaint herself with a
broader range of information about other
peoples and countries, and to see to it
that her pupils have an opportunity to
extend their personal knowledge to other
peoples of the world.

It is not enough, however, to have mere-
ly knowledge about other people. As Dr.
Lyman Bryson of Columbia University
points out, there must be created friendly
images of other people.

(3) Many teachers find it difficult to

make practical and personal this world-
mindedness, beyond the general principle
of the human philosophy involved, and
the written texts. There is a good start-
ing point from any basic subject field.
A student interested in agriculture may
also be interested in the farming methods
of other parts of the world, frequently
superior to our own. He would be inter-
ested in the life of rural peoples of other
countries who have reached a point in
rural civilization that would give us new
and stimulating goals at which to aim.
The mechanically minded might well ac-
quaint themselves with various mutual
standards of close tolerance and relate to
them our own automatic machinery. He
might learn how contrasting measure-
ments of inches and centimeters have
determined whole areas of world trade
and created problems of replacement parts
for United States manufactured goods.
Students interested in engineering can
find an approach to world problems
through a study of global engineering
which is creating a new geography. But
most important of all, are people them-
selves for whom a new and wholesome
respect must be engendered.

There are now available many educa-
tional aids for teachers in helping stu-
dents to broaden their conception of them-
selves and the world. There are films
about our American neighbors in the

.South, about the children of Russia, the

people of China, Japan, Africa, about the
United Nations, atomic power, human and
international relations. There are radio
and other recordings, special school proj-
ects for elementary and secondary schools,
involving campus and school activities, in-
ternational folk dances and songs, panel
discussions and debates, speakers bureaus,
correspondence exchanges, recorded pro-
grams. There is no lack of material for
use. As one simple suggestion, I recom-
mend that you write to the Information
Section of the United Nations at Lake
Success, or the Information of UNESCO
in the State Department at Washington,
for literature already available as guides
to programs. A very useful handbook on
UNESCO projects for schools is one pre-
pared by the Kansas Projects Committee,
Kansas State College, Manhattan, Kansas.
This is the institution presided over by
Dr. Milton Eisenhower, President of the
U. S. National Commission for UNESCO.

(45) Fa'lr. minded attitudes and a demo-
cratic spirit can be developed in a thou-
sand different ways, and, if some of the
blockades and cobwebs are cleared away,
they will normally be extended by chil-
dren to relations with people of all colors
and kinds. People who are more pro-
fessionally expert in this field than I have
suggested that the structure of the school
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+ and the character of its educational meth-
ods may be more important for reaching
the goal of understanding than anything
else. It has been pointed out that many
schools are trying to teach children
democracy in an atmosphere and an or-
ganization that is entirely authoritarian.
The superintendent tells the principal, the
principal tells the teachers, and the teach-
ers tell the children. Our teachers can-
not teach, or can our children learn,
democracy in such an atmosphere. Teach-
ers who are given freedom to share in
planning the educational program and
who are allowed to use their initiative
will be far more successful in passing on
these principles and practices to the chil-
dren. We come back to the keystone of
the whole structure—letting the indi-
vidual know that he is valued and im-
portant, and that his needs and problems
as well as his ideas and special excellences
deserve as much consideration and are as
worthy as those of any other person.

(5) There are immediate and practical
things that can be done by our teachers
in preparing themselves for greater use-
fulness to their students and to themselves
in the area of broadened international and
human relations. They can read now, of

course, but they can also broaden their -

experiences right here at home by devel-
oping new areas of personal contact. The
same principles are involved here as in
international relations. They can expose
themselves to programs concerned with
peoples of other nations. There is an
International Student Center on the Fisk
campus where programs which include
speakers from many nations and cultures
are open to the public. These are not
very well attended, however, by the local
public school teachers. The summer va-
cation periods can be used for travel, and
one does not have to go very far to reach
a very different country and culture, as
for example, Mexico, or the Caribbean.

There are opportunities for exchange of
teachers, and of students through the Di-
vision of Cultural Exchange of the De-
partment of State, that have not been
explored by our teachers. It is easily
possible to bring in speakers, or visitors
from other countries who are in or near
our communities. There are excellent
representatives of other countries and
cultures at such institutions as Scarritt
and Fisk, who would be greatly pleased
to visit and speak to school groups. At
Vanderbilt University are Brazilians as
students and lecturers who, in their own
feelings, at least, are not averse to intro-
ducing American groups such as you are
a part of, to the elements of their own
society that can improve our appreciation
of their place in the world. The list of
opportunities is almost endless.

(6) Finally, and to reach the question

that perhaps stood first in your minds,
why should special effort be made to make
the Negro children in their separately
established educational institutions world
minded. Is it not a gratuitous reminder
of their unintegrated role in the Ameri-
can society? Should not the greater em-
phasis be placed upon democratizing the
white children in their separate institu-
tions, to broaden their social perspective,
and outlook on the world?

There is no question in my mind about
the value of broadened international
knowledge and understanding for Negro
youth. In the first place, I believe that
.a part at least of the - strength of the
barriers to understanding with their im-
mediate neighbors is the fixed routine of
custom and unexamined tradition, and
that it is possible and even desirable to
meet as persons with a common world
concern, on a level that transcends local
custom. In the end it is bound to have
a profoundly modifying effect upon the
local customs themselves. "

The fact that someone else is provincial
minded is no_justification for our being
provincial. Narrowness begets narrow-
ness, but open-mindedness can win over
one’s enemies through the respect that it
engenders. .

In the second place, a broadened under-
standing of the peoples and cultures of
the world is valuable to the personality
development of Negro youth themselves.
It provides a larger and more wholesome
universe of ideas and interests, and a
world public that can promote respect for
oneself, as well as for o.e’s neighbor. It
would be a useful educational device even
if there were not a war fo avoid, and the
time has long been ripe for common,
basic, human understanding. It is well to
remember that the highest value of this
great new venture in world-mindedness
is embodied in the heart of the charter
of the United Nations and the charter
of UNESCO. From the last of these I
quote these convictions and truths:

“that ignorance of each other’s ways
and lives has been a common cause,
throughout the history of mankind, of
that suspicion and mistrust between
the peoples of the world through
which ' their differences have all too
often broken into war;

“that the great and terrible war which
has now ended was a war made pos-
sible by the denial of the democratic
principles of the dignity, equality and
mutual respect of men, and by the
propagation, in their place, through
ignorance and prejudice, of the
doctrine of the inequality of men and
races;

“that the wide diffusion of cul_ture,
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and the education of humanity for
justice and liberty and peace are in-
dispensable to the dignity of man and
constitute a sacred duty which all the
nations must fulfill in a spirit of
mutual assistance and concern;

“that a peace based exclusively upon

the political and economic arrange-
ments of governments would. not be
a peace which could secure the unan-
imous, lasting and sincere support of
the peoples of the world, and that the
peace must therefore be founded, if
it is not to fail, upon the intellectual
and moral solidarity of mankind.”

A NEW EDUCATIONAL OUTLOOK#*

GEORGE W. GORE, JR.
A. & L State College

Two questions have been passing .

through my mind as I attend this the
thirty-sixth annual session of the East
Tennessee Teachers Association. One
concerns itself with what is our profes-
sional attitude? I have observed mem-
bers of other professions in annual con-
ventions—lawyers, ministers, dentists,
physicians, social workers—and they have
seemed to me to reflect a more wholesome
and happy state of mind than teachers.
How happy are teachers in pursuing the
work of their profession? Do they really
believe in it and gain an inner satisfac-
tion from working with youthful minds?
It has been said that “what you wear in
your heart will be shown in your face.”
Let us as teachers strive to reflect in our
faces a heart of love devoted and conse-
crated to our task.

There are in East Tennessee more than
six hundred Negro teachers. Tonight less
than half of them are in attendance at
this opening session. My second question
is, why do any teachers attend annual
meetings? Perhaps it is because they
have a card to be punched and shown to
their superintendent. Maybe they desire
a vacation from the classroom. Or better
still, they desire to go to a city for autumn
shopping. In truth, I wonder why you
have come to this meeting. It is my
sincere hope that you have come in order
to renew your faith in the cause, to be
inspired and to compare notes with your
fellows.

Personally, I enjoy professional meet-
ings not alone for the formal lectures
and discussion groups, but for the contact
at meals or in friends’ homes while at-

tending the sessions. Oftentimes I go.

away uplifted by new points of views,
by new approaches and by sharing my
problems with other workers who, too,
are trying to find a solution to common
problems. .

Now being done with introductory re-
marks, I desire to sincerely consider with
you a new educational outlook to our

*Address given before the East Ten-
nessee Teachers Association, Howard High
School, Chattanooga, October 28, 1948.

problems in Tennessee. Most of us teach
the things we were taught and in the
way we were taught without regard to
the why of all good teaching. The suc-
cessful teacher must be ever alert for
changes in the environment and the needs
of youth. Schools are maintained by the
public not for the economic security of
tgachers but for the training of boys and

girls. .

What do Negro boys and girls in Ten-
nessee need in 19487 What introduction
must they have to the world tomorrow
in which they are to live and contribute
as men and women? So much of material
which teachers learned as students in col-
lege has been found to be incorrect. It
is so easy to slip back into ignorance. A
degree earned twenty, ten, or even five
years ago may mean little or nothing
unless there has been continued educa-
tional adjustment. The theme for this
meeting is “Educational Adjustment for
Complete Democracy.” Today much re-
adjustment is needed if we are to achieve
democracy. .

Democracy, education, culture and the
finer things of life are “caught.” The
example we set as teachers is the real
teaching. If we are to teach democracy,
we must practice it with children in
classrooms. Too many schools are or-
ganized as monarchies or autocracies.
There is need today to restate what we
want our schools to do for our boys and
girls. There is also the need for dis-
cussing the best ways to achieve these
ends. This may mean new ways of doing
things. The ends should determine the
means. This means new lessons for the
teacher.

In the words of Ralph Waldo Emerson,
I set forth the formula for the man
America needs. It fits the pattern of the
type of teachers we need today:

“Of no use are the men who study
to do exactly as was done before, who
can never understand that today is a
new day. There never was such a
combination as this of ours, and the
rules to meet it are not set down in any
history. We want men of original per-
ception and original action, who can

—
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open their eyes wider than to a na-

tionality—namely, to a consideration of
. benefit to the human race—can act

in the interest of civilization; men of
elastic, men of normal mind, who can
live in the moment and take a step
forward.” ’

Today teaching is a new challenge.
It needs well-educated persons who can
do many things well. They must have
broad experience so that they can inter-
pret life for boys and girls. They must
be lovers of life. They must have lived
and experienced. It is not enough to
have read books. There must be experi-
encing. At least once every five years
teachers should be required to leave
home and go on a trip for two or more
weeks to see how other people live, what
they talk about, what they think. They
should force themselves to get a new look
at life.

The vital teacher: needs a clear per-
spective with respect to local, state, re-
gional, national and international affairs.

Boys and girls need to know and under-
stand their local surroundings, their
neighborhoods, their town, their city.
Knowledge begins with the known and
proceeds to the unknown. Teachers need
to be vital parts of loca' affairs—to
be active members of local educational,
civic, social and religious groups. They
must live as members of society into which
they are initiating youth. A real oppor-
tunity to make the theme of this meet-
ing vital is American Education Week.
For 1948 the central theme is “Strength-
ening the Foundation of Freedom.” Youth
and age must be taught what freedom
really means in the American Democracy.

Professional organizations of teachers
began in America as early as 1790. The
first ones were locals, State Associations
began in 1850 and the National Educa-
tion Association began in 1859 with 10
states joining to begin a nation-wide pro-
gram. The cooperative efforts of the
teachers of East Tennessee have kept alive
this Association for 36 years. Great have
been its heritage and traditions. The
challenge today is to reunite Tennessee
into one state. East, Middle, and West

. Tennessee must join hands to improve

the lot of boys and girls from Carter
to Shelby. Inequalities in individual op-
portunity must be eliminated regardless
of grand divisions, counties, localities or
races. ’

The Tennessee Negro Education Associ-
ation is evolving a program for the in-
tegration of all of the 3,000 Negro teach-
ers of the state into one potent force to co-
operate with the Tennessee Education
Association in achieving the best possible
results for teachers and pupils in the
legislative acts of 1949. The 1948 Five-

Point Legislative Program of the Ten-
nessee Education Association is as follows:
1. Retention of the sales tax, with no
reduction in its coverage or in the
proportion allocated for educational
purposes.

2. A minimum salary of $2,000 for
Bachelor’s Degree teachers, with pro-
portionate increases for other teach-
ers under the present state salary
schedule and corresponding increases
for- teachers in non-equalizing coun-
ties and cities, said increases to be-
come effective January 1, 1949.

3. Continued state aid for school build-
ings, operation and maintenance, and
transportation.

4. gdequate support for higher educa-

on.

5. Adequate funds for increased costs
due to expanding needs such as: in-
creased enrollment and average daily
attendance; increased training and
experience of teachers and adjust-
ment in pupil-teacher ratio.

Of course, as we gain better faciilties,
better working conditions, better salaries,
we must render better service in order to
deserve what we get.

Because we are not only Tennesseans,
but also Southerners, we share in the
advantages and disadvantages of our re-
gion. Many of our boys and girls will
spend all of their lives in the South. They
must know the assets of the region and
work to improve them. Together with
all other citizens they must work out the
problems handed down to them by their
forefathers. Tennessee has guaranteed
all boys and girls elementary and second-
ary education. Now collegiate and uni-
versity education are being offered so
that public education is being extended
upward beyond the 12th grade to the
19th grade. Just what regional schools
may mean to our boys and girls is yet to
be seen. It is a problem which challenges
the thought of teachers in our state work-
ing cooperatively with teachers in neigh-
boring states.

It is a revealing fact that a large num-
ber of native Tennesseans migrate to other
parts of the nation. When we educate a
boy or girl in our schools we cannot
assume that he will always live in Ten-
nessee. He should be educated for the
nation. Transportation has made our
population quite mobile. Teachers must
interpret America to their classes. All
Tennesseans are proud American citizens.

Teachers need to join forces on the na-
tional level. Every member of this Associ-
ation should be a member of the National
Education Association. The NEA stands
for the highest and best in our profession.
The general purpose of the National Edu-
cation Association is expressed in the
following words which appear on a plaque

o
+
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in its headquarters office in the nation’s
capital:

“Dedicated to the upbuilding of a
democratic civilization and supported
by the loyal cooperation of the teach-
ers of the United States to advance the
interests of the teaching profession,
promote the welfare of children, and
foster the education of all the people.”
It is the champion of all teachers every-

where. The Tennessee Education Associa-
tion has included Negro representation
in the state delegation to the annual
meeting of the NEA. At the 1948 session
in Cleveland, four members of the Ten-
nessee Negro Education Association were
accredited delegates from Tennessee to
the NEA. All teachers need to secure
membership in the NEA and be proud of
its significance.

The American Teachers Association also
offers much to our teachers. Founded in
Nashville, Tennessee in 1904, as the Na-
tional Association of Teachers in Colored
Schools, it has through the years pro-
moted the cause of the education of Negro
children in America. Two East Tennes-
seans have served as its national presi-
dent. At its Atlantic City meeting the
Association held a significant session de-
voted to problems of “Teachers and Chil-
dren in America’s Crisis.”

Truly we are living in one world today.
Education is so vital to world peace today
that UNESCO has proclaimed “Since wars
begin in the minds of men, it is in the
minds of men that the defenses of peace
must be constructed.” Therefore, all teach-
ers need to become students of world
problems. With returned veterans in our
classes, our limited knowledge of the
world may become embarrassing unless
we make good use of current materials.
Today all teachers should secure member-
ship in the World Organization of the
Teaching Profession. Many of our teach-
ers have contributed to the Overseas
Teacher Relief Fund during the past

year. Several of our teachers have had '

their pupils exchange letters with chil-
dren in foreign lands. Thus, at least a
beginning is being made towards inter-
national understanding at the “grass
roots” level.

It is a far cry from what education was
considered to be when many of us entered
the field twenty-five years ago. Keeping
school is out. There still must be dis-
cipline—but for a purpose and not as an

-end in itself. Teaching is rapidly becom-

ing recognized as a profession. This
means that those who are in it must
grow or go. .

At a recent meeting of the American
Association of Colleges for Teacher Edu-
cation, Dr. Walter Hager, Association
president, stated:

“In addition to normal replacements,
we shall need an average of 43,000 new
teachers during each of the next seven
years for the enrollment increase which
has been predicted for elementary and
secondary schools, Also, there are ap-
proximately a half-million emergency
and regular teachers who do not meet
accepted standards of preparation. Re-
placements will be needed for thousands
of these teachers.” .
Teachers today, Hager pointed out, are

winning “higher salaries, greater under-
standing, and increased respect as the
result of an irrepressible tide of public
opinion.” This same public opinion, he
added, is ‘focusing attention on the
responsibilities of teachers to their pupils,
to their communities and to their country.
Teaching is both a public responsibility
and a personal opportunity.”

I desire to urge all of us to rededicate
our lives to the high ideals of our pro-
fession. Ours is a noble profession. We
must believe in our work and justify our
membership in the profession.

Take a new look at teaching and go
forward to help boys and girls contribute
to the world of today and tomorrow.

VISUAL AIDS IN THE SOCIAL STUDIES

LOUIS B. HOBSON
Manassas High School, Memphis

Visual aids as techniques of instruction
are by no means new. In some forms,
because they are both simple and natural,
they are probably the oldest means of
conveying ideas. Primitive man, before
he developed a vocabulary and learned to
talk, conveyed his thoughts by signs, ges-
tures, facial expressions and crude imita-
tions. Primitive man next learned to
convey ideas by drawing, at first crude
images on the walls of his caves, and later
by hieroglyphics or picture writing. Many
centuries later varied forms of alphabets

were developed, and they were written
down on clay tablets and papyrus.

Even in formal education visual aids
have been used for many centuries. Be-
fore the use of the blackboard, sand,
boards, and slate were used for writing
and drawing. The ancient Greeks made
use of objects and specimen in their
schools, and educational tours were com-
mon. Most of the great thinkers and
educators of every era, like Pestalozzi,
Rousseau Fraebel, William Penn, Benja-
min Franklin, and Horace Mann, have
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recommended and used the visual aids
that were available during their times.*

In recent years, however, the use of
visual aids to improve the quality of in-
struction has received increased emphasis.
Concomitant with this renewed emphasis
and attention has come a phenomenal
development in the types of visual aids
and a scientific study of their most ef-
fective use in teaching situations.

In this paper we are concerned only
with luminous, projected visual aids, and
with their use in teaching the social stud-
ies. Since among these aids motion
pictures occupy an increasingly promi-
nent place, their use in teaching the social
studies will receive special attention.

Luminous visual aids have been in use
for a long time. They began with the in-
vention of the “Magic lantern” by Kircher
in the seventeenth century. The “Magic
lantern” was a still-picture projector,—
an apparatus for throwing pictures or
images on a screen. Before that time only
a few people could view a picture or
image at a time. By the use of this pro-
jector a large number of people could
view the picture and in much greater de-
tail since the projected image was many
times larges than the picture itself.

But it was not until toward the end
of the nineteenth:century that projected
visual aids began to be used on a fairly
large scale for teaching purpose. This
was made possible by the development
of electric illumination through the use
of incandescent light in electric lamps,
and by the realization of leaders in in-
dustry, commerce and education of the
instructional value of these new tools.

The oldest of the “new” type of visual
aids is the standard lantern slide pro-
jector. The material for projection' is re-
produced on a glass slide. There are
other machines that carry slides that are
smaller in size.

Any type of information may be re-
produced on slides, therefore this type
of visual aid may be used for any sub-
ject. It has the general advantage of
being very light and portable, simple to
operate, inexpensive, and since more light
is thrown on the screen, less darkness is
required in the room, thus enabling pupils
to write while slides are being shown.?

Another type of projector, and perhaps

next to the lantern slide in age and pop--

ularity, is the opaque projector. This
machine reproduces flat materials by re-
flection. Any flat object placed upon
the projection platform can be projected
on a screen.

However, the newest type of non-mov-

iMcKown, Harry C. and Roberts. Alvin B.
Audio-Visual Aids to Instruction, p. 4.

Wise, Harry A., Motion Pictures as an Aid
in Teaching American History, p. 1.

ing visual aid is the filmstrip projector.
It is, next to the motion picture, growing
the fastest in popularity as a teaching aid.
This machine is made to project pictures
developed on a strip of film. This film
is 35 mm in size, and each single picture
on the strip of film is called a frame.
There are usually from 26 to 60 frames to
a film. The machines are especially use-
ful as a teaching aid in the social studies.
There is a growing number of films on
social studies topics; each frame of the
film can be held on the screen long enough
for explanations and note-taking; and the
projectors are very light in weight, are
not expensive and are simple to operate.

The projected visual aid, however, that
is receiving the greatest amount of in-
terest and attention at the present time
is the motion picture. Educators have
long recognized the great possibilities of
motion pictures as disseminators of infor-
mation, but it was not the school that first
made use of them for purposes other than
theatrical. Motion pictures were used ex-
tensively in industrial and commercial
fields in teaching health and sanitation,
safety, and technical mastery. It was after
this successful use that schools and school
leaders became definitely interested. But
the use of motion picture in schools on
any appreciable scale had to await the
development of the non-inflammable film,
the perfection of the 16 mm portable
projector, the increase in quantity and
quality of educational films, the decrease
in cost of all equipment and researches to
prove the effectiveness of motion picture
as teaching aids.

Educators have been almost unanimous,
even from the beginning, in their endorse-
ment of the possibilities of visual aids as
instructional tools. Their enthusiasm in
regard to the possibilities of motiion pic-
tures has been especially great. Thomas
A. Edison, one of the nation’s greatest
scientists and inventors, showed his en-
thusiasm by asserting, in 1922, that: “I
believe that the motion picture is destined
to revolutionize our educational system,
and that in a few years it will supplant
largely, if not entirely, the use of text-
books. I should say that on the average
we get only about two per cent efficiency
out of school books as they are written
today. The education of the future, as 1
see it, will be conducted through the
medium of the motion picture, a visual-
ized education, where it should be possible
to obtain a one hundred per cent effi-
ciency.” Educational bodies received
many speakers on the subjects, and educa-
tional magazines printed many articles
telling of the unlimited advantages of
motion pictures in the classroom. Even
the superintendent of a large city school
system, speaking at a meeting of the
National Education Association in 1914
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stated: “The motion picture multiplies
the advantages of the ordinary picture a
thousandfold. It is the means of the
greatest possibilities in the way of infor-
mation. Its benefits are incalculable. It
may be regarded as a great educational
lever whereby a very great portion of our
present day school room work may be
lifted out of the shadows of the valley of
the abstract into the clear sunlight of
human interest.”

The increased use of visual aids, the
results obtained, experimental studies in
the most effective application on visual
aids to classroom procedure, and research
studies of the results achieved by actual
use, and by experimental uses, have all
gone to prove their possibilities and poten-
tialities as effective tools in the learning
process.

Experimental studies of motion pictures
began shortly after 1915. Among the first
was that of David Sumstine, published in
“School and Society” in 1918. After the
publication of Sumstine’s studies there
were several others studies made, the
most important being the University of
Chicago’s studies in visual aid conducted
by Frank N. Freeman in 1924.' These
studies were concerned with the functions
of motion pictures in education. Later
researches, as those of Wood and Free-
man, were concerned and sought to de-
termine the contribution of motion pic-
tures when used as an integral part of
classroom teaching procedure, in (a) moti-
vating pupil activitiy in relation to the
subjept studied, (b) increasing factual
learning, (c¢) improving descriptive proc-
esses, and (d) promoting understanding
of causes, effects, and relationships.’

These studies were in agreement on the
general superiority of visual aids in moti-
vation. The University of Chicago studies
showed the superiority of motion pictures
over other visual aids, especially in the
arousal of interest and the sustenance
of attention.

An interesting experiment was con-
ducted by James H. Halsey, instructor
in geography in Hammond High School,
Hammond, Indiana, and reported in “Ed-
ucational Screen” for May, 1936. The
experiment was conducted to determine
whether the use of wvisual aids in the
conventional classroom would help the
students acquire more knowledge; and
secondly, to determine whether the use
of visual aids with a modified teaching
technique and class plan would be better
than using visual aids in the conventional
class plan.

Ibid., p. 2.

‘Dale, Edgar, et al, Motion Pictures in Edu-
cation, (1938), pp. 307-309, SR

“Ibid., p. 308.

Prof. Halsey used three groups of pupils,
about 15 years of age, and the unit was
“Insular Possessions of the U. S.” His
groups were designated as Group I, Group
II, and Group III. Group II contained 22
pupils, and Groups I and III contained
29 each. Group III was the “Control
Group.” The Control Group was taught
in the conventional manner, without the
use of films or slides. Group I was taught
in the conventional, but with the showing
of films and slides. Group II was taught
by the modified teaching procedure, using
motion pictures and slides. The con-
ventional plan referred to was defined as
that using daily assignments, class recita-
tion and discussion, and supervised class
study. The modified teaching technique
eliminated homework assignments and
used the informal—lecture discussion
method.

The groups were given objective tests
of the multiple-choice type both before
and after the experiment. A comparison
of the general ability of the three groups
with respect to their median intelligence
scores, median scores on a pretest of the
insular possessions, and median scores on
a standard test in United States geography
showed that the Control Group had the
highest general ability. Group I the
second highest, and Group II the lowest
general ability. The test given after the
experiment showed most interesting re-
sults. Group II made the highest score,
Group 1 the second highest, and the
Control Group the lowest score.’

Another significant experiment’ was
conducted at Hyde Park High School in

- Chicago, Ill., in the spring of 1936. It was

reported in the January, 1937 issue of
“Social Studies” in an article by Grace
Hatchkiss entitled ‘“The Use of the Motion
Picture as a Technique of Instruction.”
The experiment was conducted in the
use of the motion picture as a planned and
regular technique of instruction in U. S.
History. The procedure as to subject
matter was as follows: The eight units of
the second semester’s work in American
history was studied, and a list of films
suitable for each compiled. At the close
of the course, one motion picture was used
as part of the review work. The films,
with one exception, were of two classes:
those which traced historically the devel-
opment of some aspect of the unit; and
those which illustrated the characteristics
of the unit. The motion picture “Head-
lines of a Century” which gives the out-
standing features in the social, economic,
and political life of the American nation
since about 1880 was used as a review.
The instructional activities were as
follows: The motion pictures for each unit

“Ibid., pp. 198-199.
Ibid., pp. 190-198.
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were listed as part of the reference ma-
terial. All reference material was mime-
ographed and distributed to the students.
Other activities included a series of ques-
tions especially planned to show the
relationship of the picture information
to the unit; a skeleton outline; a summary,
emphasizing the outstanding features of
the picture and showing how the study
of the film aided in the understanding of
the unit; a list of general principles to
be proved by illustrative material from the
film, organized together with other refer-
ence into a chart; a series of events to be
arranged in time order; and maps, charts
or graphs based on information in the
film.

During the actual showing of the pic-
ture the activities depend upon whether
the picture is sound or silent. If sound
pictures were being shown the -class
watched the film through without discus-
sion unless some pupil raised a particular
question that needed explanation. With
silent pictures there was comment, narra-
tion or lecturing by either the teacher
or a student, a student committee report,
or a lecture by an outside authority.

The follow-up activities consisted of,
discussions, oral reports, written reports
and a written test.

The results of this experiment were
most intersting and significant. They were
announced as increased enjoyment, con-
centration of attention, and greater ac-
quisition and retention of facts. On the
test 91% of the class were able to answer
the questions based upon the pictures,
while only 85¢, were able to answer
the questions that were based on reading.

One of the most important of the recent
experiments was that conducted by Prof.
Harry A. Wise of Yale University, and
reported in his book “Motion Pictures as
an Aid in Teaching American History,”
published in 1939.

The experiment was conducted on an
elaborate scale, and with thorough evalu-
ations. The purpose as stated by Dr. Wise
was an attempt “to determine some of the
contributions of motion pictures when
they were used to supplement the regular
classroom teaching in senior high school
Amel'lcan history classes without re-
wrlting.the course of study or making
any major changes in the usual classroom
routine. The study also attempted to de-
termine the cumulative effects of the films
when used over a considerable period of
time. The educational effectiveness of
the motion picture when used as a regular
and integral part of class work was eval-
uated statistically. The main emphasis
throughout the experiment was on de-
termining the nature and extent of the
influence of the films on the realization
of the accepted objectives of classroom

practices as they were being observed by
the teachers concerned in the experi-
ment.””

Nearly one thousand eleventh grade pu-
pils in twenty-eight American history
classes, taught by nine teachers and dis-
tributed by five towns of different sizes,
took a part in the experiment. The stu-
dents were divided into two groups. One
group used only the regular instructional
material. The other group used the reg-
ular instructional material and the films.
The films that were used were ten of
the group produced by VYale entitled
“Chronicles of America Photoplays.”

Space will not permit a detailed de-
scription of the experiment nor an elab-
orate discussion on the results. In regard
to what the study revealed, Dr. Wise had
this to say: “All parts of the data from
this investigation point so consistently in
the same direction that the author is
justified in making the statement that,
within the scope of this experiment, mo-
tion pictures have a high relative value
when used as a supplement to the usual
instructional procedure.”

About educational motion picture gen-
erally, Dr. Wise had this so say: “The
truly educational motion picture has tre-
mendous possibilities for increasing the
effectiveness of teaching in the modern
educational scheme but it is generally ad-
mitted that the technique for its utilization
is still in its infancy. There are few
available guides to the technique of using
motion pictures in the elassroom though
the practices of good teaching are appli-
cable in any learning situation. There is
no best method of using any teaching
device or piece of classroom apparatus.
Whatever aid is used must be adapted
to the different phases of the teaching
process. Undoubtedly the objectives of
the particular exercise should determine
the use to be made of the teaching aid
or device.”"

Though the results of all important

* studies proved the value of projected vis-

ual aids and especially the motion pic-
ture as tools of instruction, it was left to
our use of these aids in World War II te
establish their possiblities beyond any
doubt. The armed forces obtained almost
miraculous results from the wide use of
projected visual aids. The educational
and indoctrinal program of the OWI, and
the Information and Education Section of
the U. S. Armed Forces called for raising
illiterates to the level of fourth g1"aders,
teaching mastery of intricate war 1mple~
ments to raw recruits, teaching the im-

sMotion Pictures as an Aid in Teaching
American History, p. 26.

“Ibid., p. 114.
Ibid., p. 116.
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portance, and methods, of health preserva-
tion to American fighting men in foreign
surroundings, and convincing Americans
generally that our security, and perhaps
survival, depended upon our comradeship
with our allies wherever we were. How
well that job was done is known by every
one who happened to be a part of the
greatest and most powerful war machine
the world has ever known. It is hoped
that the records in connection with the
use of these visual aids by the armed
forces will be published so that schools

. and the teaching profession may profit
from them.

The utilization of projected visual aids
in the social studies by the trained teach-
er involves two major steps: the provision
of physical materials,—pictures, prints,
slides, films and projection machine, and
the proper application of these to the
teaching situation.

The. selection of projection machines
will depend upon the kind of material to
be used, and the purpose for which it
is to be used. It will in all cases be a
comparatively simple matter. In the case
of motion pictures the projector shquld
be a 16 mm. sound type as the sound
type will show both sound and silent
pictures. If the films are silent the silent
projector is preferable as they are cheaper.

In the selection of films for the social
studies Hartley" gives six criteria. He
follows the presentation of these criteria
with a discussion of what they involve.
The criteria are: (1) objectives, (2)
grade placement, (3) authenticity, (4)
organization of content, (5) technical con-
iiderations, and (6) general considera-
ions.

In regard to general objectives, Dr.
Hartley says that films should clearly
serve an aim or purpose easily recog-
nized; they should attempt to reach only
a few specific and significant objectives;
film material should be presented in such
a fashion as to stimulate discussion of the
social significance of content; and the film
should be the best available source of the
objectives desired. :

Objectives are also broken down into
special areas, and specific objectives for
the areas are given. Motion pictures for
instruction in civies should contribute to
an understanding of (a) the changing
nature of the community and the chang-
ing duties and obligations of citizens, (b)
the changes in community government
brought about by changes in our indus-
trial society, (c) the actual way in which
our government functions, (d) the struc-
ture of international relations, and (e)
the kind of national behavior essential to

“Hartley, William H., Selected Films for
American History and Problems, pp. 1-27.

the rational conduct of international af-
fairs.

The film for instruction in geography
should help the pupil to grasp (a) the
concept of ecological relationship, (b) the
regional concept, (¢) the conservation con-
cept, (d) the concept of land morphology,
including the analysis and scientific de-
scription of the landscape, and (e) the
space concept, including location, regional
size, and form, as well as appreciation of
proportional magnitude.

Films for history instruction should (a)
be authentic, (b) emphasize differences
in peoples, customs, and institutions at
different periods in the world’s history,
(c) demonstrate the idea of change, and
(d) help make intelligible the general
social and political world.

Instructional films in economics should
contribute toward the pupil’s understand-
ing and appreciation of (a) how such
fundamental economic institutions as fac-
tories, stores, banks, taxing agencies, and
transportation facilities function, (b) how
economic institutions have developed and
how they are changing, (c) consumer
problems and how to budget wisely and
obtain full value in buying, (d) the effect
of natural resources and climate on our
economic development and our ways of
living, (e) unsatisfactory areas, such as
bad housing, unemployment, etc., and (f)
the necessity for cooperation.

Dr. Hartley points out the difficulty of
judging films as to their suitability to a
particular grade, because of the wide
range of interests, abilities and needs
within a grade. It is recommended that
the visual aid be fitted to a general level,
as elementary, junior high school, etc.
Films for primary grades should be sim-
ple, accurate pictures of life situations.
Those for elementary grades should be
especially designed for young children.
They should deal with concrete facts, the
scenes should be long, and picture should
be in story form with boys and girls as

- characters. The film should be short, and

the scenes distinct. Films for the upper
elementary grades and for junior high
school should stress the adjustment of
man to his environment and relate out-
standing events of an historical nature.
Films for the high school level may be
the same as those for junior high school,
but: should emphasize human thoughts,
feeling and resolutions. )
Films for use in the social studies
should be based upon sound scholarship,
and free from prejudices and unfair eval-
uations. Historical films should be cor-
rect and the facts should be in chrono-
logical order. Films may, however, be
used when they take certain academic
liberties so long as the distortions are not
basic or too great. The film content should
be in sequence, logical and coherent, and
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the film should be well made technically
There should be the proper kind and
number of orientation; all scenes should
have sufficient light; important scenes
should be taken close-up; and all narra-
tion should be clear, distinct and syncro-
nized. .

The proper application of projected
visual aids to a given teaching situation
is the responsibility of the individual
teacher. Dr. Wise summed up the situ-
ation tersely in these words: “There are
few available guides to the technique of
using motion pictures (and other projected
visual aids) in the classroom though the
practices of good teaching are applicable
in any learning situation. There is no
best method of using any teaching device
or piece of classroom apparatus.””

It is agreed by all authorities on the
subject that visual aids should be used
to supplement, not supplant other methods
of teaching the social studies. The use of
projected visual aids would, it seems to
me, involve three steps: Preparation, pres-
entation and follow-up. The prepara-
tion ought to include setting up the ob-
jectives for showing the films, deciding
at what point the presentation will be
made, previewing the film, and some ac-
tivity, like a talk to acquaint the -pupils
with the contents of the film.

During the presentation there should

Wise, Harry A., op. cit., p. 116.

be no other activity if the film is sound.
If the film is silent there may be com-
ment, narration or lecture, by the teach-
er, by a pupil or by some invited guest-
lecturer. The film may be shown a second
time, or third time if it is found neces-
sary, and the time will permit. One and
two reels films. are best, and they should
never be more. than three reels, for one
classroom showing. The presentation may
take place at any point in the unit on
which the teacher decides. - It may be at
the beginning, the middle or at the end.

After the showing there should be dis-
cussion, written reports, oral reports, proj-
ects, problems, etc., and finally testing.

The foregoing, of course, were mere
suggestions, and very incomplete at that.
Space will not permit a detailed dis-
cussion, or additional reports on ways of
using these visual aids in the social
studies.

The progessive, serious teacher will
always find new material and new and
better methods. Teaching is a dynamic
profession. The teacher who confines
himself to the traditional and conventional
methods of classroom procedure, however
skillful he might be in the use of them,
is a little out of step with the times. We
are concerned today with not only how
well we can educate the child, but how
efficiently and how fast. It seems from
the records that projected visual aids will
g0 a long ways in helping to do the job.

EXECUTIVE COMMITTEE SESSION

On Saturday, September 25, at A. and
I. State College, Executive Committee
members of State and Divisional teachers
associations met to devise ways and
means for integrating the various teacher
organizations in the state into a functional
and efficient state-wide organization. The
following items were agreed upon:

1. The establishment of a state head-
quarters for the TNEA.

2. The securing of a full-time execu-
tive secretary to direct and integrate all
phases of public education in Tennessee
as they affect Negro teachers.

3. The establishment of an annual fee
of $4 per member for 1950-51 is recom-
mended.

4. The establishment of one professional
journal for all members of educational
associations in Tennessee. This journal
to be published monthly during the school
year.

5. The utilization of the services of the
executive secretary in planning and pro-
moting the annual Fall meetings of the

divisional associations and the Spring
meeting of the state associations.

6. The utilization of the services of the
executive secretary to act as a liason of-
ficer for the TEA and the TNEA in all
legislative programs affecting teachers of
the state. -

7. The establishment of a state-wide
teachers placement bureau available to
Negro teachers of the state.

8. The collection of all types of edu-
cational data and statistics of wvalue to
Negro teachers in Tennessee.

9. To aid in establishing a program for
indigent and retired teachers.

10. To give awards and citation for
outstanding professional services.

In connection with the above program,
the now existing state organizations and
Middle, East and West Tennessee Teach-
er Associations would continue to hold
meetings and have officers as formally.
However, the state executive committee
would consist of three representatives
elected from associations in each of the
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three grand divisions of the state and
three additional persons representing the
state at large. The executive secretary
would have the responsibility of editing
the official publication, securing adver-
tisements for it as well as of developing
ways and means to assist in the financing
of the official programs of the state and
divisional association meetings. He would
work under the direction of the divisional
association officers in promotional cam-

paigns for the respective organizations.

In order to implement the program, the
following procedure was suggested:

1. That the plan be presented to the
divisional associations in the Fall of 1948
with the request that it be referred to a
committee for study and action at the
1949 session.

2. If the program is approved at the
1949 session, it would go into operation
in the Spring of 1950.

PRESIDENT J. H. WHITE

As of July 1 President J. H.
White, former principal of
Allen-White High School,
Whiteville, became president cf
Lane College, Jackson, Ten-
nessee. Mr. White has estab-
lished himself in the field of
education by a revolutionary
performance in evolving Allen-
White School from a dilapidated
one-room building offering ele-
mentary education to a four-
year state approved high schocl
providing instruction in twelve
grades with nation-wide contact
for service and placement. For
two years he served officially
as the president of the TN E A
and at the present time is a
member of the Executive Com-
mittee.
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Williamson County Intercultural Conference, Franklin, September 3-4
Pictured above are persons in attendance at the Conference including
the leaders, Mr. Scott Claiborne, Mr. William B. Covington, Mrs. Eva
Mpyers Lee, Jeanes Supervisor, Mr. James R. Watkins, Miss Mary C.
Lanier, Williamson County Welfare Director, Miss Julia Eggleston,
Williamson County School Attendance Officer, Miss Margaret Love,
Williamson County Health Supervisor, Reverend J. T. Patton, Mr.

A. J. Foster.

Divisional Teachers Associations

During the Fall season, teachers associ-
ations in the three Grand Divisions of

"Tennessee hold their annual meetings.

For 1948 the meetings may be summarized
as follows:

Middle Tennessee Colored Teachers
Association
Pearl High School, Nashville, October
22-23

Theme: The Role of the School in De-
veloping World Mindedness

Major Address: The Convention theme
by Dr, Charles S. Johnson, president
of Fisk University

Officers for 1948-49: President, S. E.
Jones, College Hill High School,
Columbia; Secretary, Mrs. Virginia
Payne, Nashville

East Tennessee Teachers Association
Chattanooga, October 28-30

Theme: Educational Adjustment for
Complete Democracy

Major Address by Dr. George W. Gore,
Jr., of A. and I. State College and Dr.
Max Bond of Atlanta University

Officers for 1948-49: President, T. D.
Upshaw, Booker T. Washington High
School, East Chattanooga; Executive
Secretary, M. D. Senter, Beardsley
Junior High School, Knoxville

West Tennessee Educational Congress

Lane College, Jackson, November 18-20

Theme: The Teacher’s Responsibility in
the Emerging New World

Major Address: Dr. Charles E. Rochelle,
assistant principal of Lincoln High
School, Evansville, Indiana

Officers for 1948-49: President, J. A.
Hayes, Manassas High School, Mem-
phis; Executive Secretary, Joseph
Stevens, Lane College, Jackson
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THE BROADCASTER

THE IDEAL STATE ASSOCIATION

Is motivated by a definite statement of purpose with emphasis on the welfare of
the child, promotion of the cause of education, and advancement of the interests
of teachers.

Has adopted the Victory Action Program and has an action program for its state
with specific goals to guide immediate and longterm effort.

Emphasizes the development of strong local associations with opportunity for
every member to work on the problems of the profession.

Is integrated with local and national associations, on a united-dues basis.

Is adequately financed, largely by annual dues. A fee of 1% of the annual salary
would be a reasonable amount for unified dues—local, state, national, and de-
partmental. .

Is governed by a delegate assembly large enough to represent the various areas
of the state and of the profession and small enough to transact the business of
the association efficiently.

Has an executive committee which acts for the association between meetings of
the delegate assembly.

Has live, functioning departments for subject matter and administrative areas.

Has standing committees transacting routine business and at work on the solution
of continuing major problems.

Has special committees of definite, limited terms, for the solution of particu’ar
problems.

Has an ethics commission to disseminate, interpret, and enforce the ideals and
standards of the profession through a well-formulated code of ethics.

Has a legislative commission to promote larger units of administration, adequate
financial support of education, higher standards of certification, minimum salary
laws, a retirement system, tenure and sickleave regulations, and other provisions
for educational progress.

Carries on a service program of conventions, research, publications, public re-
lations, and professional study groups. )

Is serviced by an efficient and adequate staff of well-housed and well-paid em-
ployes, which may include an executive secretary, an editor of the state associa-
tion magazine, a director of research, a director of public relations and field
services, and a reasonable number of clerical assistants.

—N E A Handbook and Manual, 1948-49, page 153



